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Our policy relates to best practise from the Education Endowment Foundation (EEF) research 

which showed that effective feedback should: 

• Be specific, accurate and clear 

• Encourage and support further effort 

• Be given sparingly so it is meaningful 

• Put the onus on children to correct their own mistakes, rather than just providing 

the correct answers for them 

• Alert teachers to misconceptions so they can address these in subsequent lessons 

The following principles are followed when considering the most appropriate form of feedback 

within school: 

• Any marking or feedback given should further the child’s learning. 

• Feedback delivered closest to the point of action is most effective and, as such, 

feedback given during lessons is more effective than written feedback given after. 

• Feedback is part of the school’s assessment process which aims to provide an 

appropriate level of challenge to pupils in lessons, allowing them to make good 

progress. 

• All pupils work should be reviewed by teachers at the earliest opportunity so that it 

can impact on future learning. 

 

This policy aims  

To give clear whole school guidance about the rationale, principles, strategies and expectations of 

effective marking and feedback at Deal Parochial Church of England Primary School, so that there 



is a consistent and understood approach across the school which promotes and accelerates 

learning.  

   

The Purpose of our Marking and Feedback  

• To have a positive impact on learning by identifying areas of strength and the next steps/areas 

to work on  

• To add a challenge that will involve some real and identifiable progression  

• To enable a regular dialogue between the teacher and child (feedback from the child to the 

teacher as well as the teacher to the child)  

• To give a clear picture of how far a child has achieved the learning objective and 

accompanying success criteria.  

• To identify common and individual needs to inform planning  

• To empower children in self-assessment and peer assessment  

  

Marking Principles  

• Be positive, motivating and constructive for children   

• Be at the child’s level of comprehension   

• Be written in handwriting that is legible and a model for the child   

• Be frequent and regular    

• Be manageable for staff  

• Allow specific time for the children to read, reflect and respond to marking  

• Involve all adults working with children in the classroom   

• Give children opportunities to become aware of and reflect on their learning needs   

• Give recognition and appropriate praise for achievement   

• Give clear strategies for improvement   

• Provide information for the teacher on the success of the teaching   

• Relate to the learning intention/success criteria of the work set, e.g. science should be marked 

mainly for the science content whilst supporting English across the school.  

• Be consistently followed by teachers ,teaching assistants and student teachers across the 

school  

• Use the agreed Marking Code (See Appendices) to correct errors that go beyond the learning 

objective   

• Positively affect the child’s progress.   

  

Feedback   

There are three principles of effective marking: it must be timely, regular and actionable.  

  

1. Feedback must be timely otherwise by the time they get it back, pupils will have forgotten 

all about it.  

2. Feedback must be regular, because the more often pupils get quality feedback, the more 

they’ll understand how to improve.  

3. Feedback must be actionable, so that pupils can immediately put into practice the advice 

and guidance they are given on how to improve.  

  



 

 

Procedures    

   

• Look for progress and success before areas to develop. Effective marking and feedback is 

supportive and positive for children.    

• Link marking to the learning intention and success criteria. Refer to these when giving 

written and verbal feedback.    

• Link marking to targets: individual Special Educational Needs and Disabilities – (SEND) 

groups, non- negotiables, marking ladders, layered targets, etc. as appropriate.    

• Acknowledge verbal comments and praise with the appropriate symbol from the code.    

• Look for persistent errors and patterns of errors, rather than every error made: be 

selective and sensitive in marking i.e. not every incorrect spelling will be highlighted, only 

words that an individual child should be reasonably expected to know.    

• Ensure work is marked regularly and promptly after completion, to allow effective and 

immediate feedback to be given.   

  

Children should:  

• Take pride and care in the presentation of their books reflecting the high standard that is 

expected, never graffiti, doodle or scribble on or in books 

• Take time to correct and finish off work where appropriate  

• Use quality writing equipment as appropriate (eg sharp pencil, writing pen)  

• Use pencil for drawings or diagrams and pencil crayons for colouring. Felt tips should not 

be used in books  

• Write the date and Learning Intention/title at the beginning of each piece of recorded 
learning. Younger and less able pupils will be supported to establish these routines (This 
may be glued into books).  

• Be given time to regularly read and respond to the comments made by adults in their 

books  

• Children should be encouraged, on a regular basis, to comment on their own work so they 

can judge for themselves how well they are doing. This enables them to recognise their 

own levels of success and what they need to do to achieve more.  

 

Effective Marking and Feedback Strategies    

  Some or all of the following strategies are used to make this workload manageable;  

  

• Plan which pieces of work will be marked in depth (it is not expected that all work for all pupils 

will be marked in depth).  

• Some pieces of work can be marked with the whole class .   

• Peer marking which has been modelled and taught to children.  

• Balance ‘active’ teaching time with time when pupils can work with increased independence, 

facilitating marking time with the children present (also known as helicopter/live marking).  

  



Marking as Feedback  

Feedback is a combination of specifying attainment and improvement on previous work and 

setting targets for future development (Closing The Gap question). It can take place either 

individually, in a group or the whole class. Whenever possible, marking and feedback should be 

shared with the child by either the teacher or teaching assistant. This will be noted in the child’s 

book by VF. The following strategies can be used to mark, assess and provide feedback.     

 

1.  Verbal Feedback   
This means the discussion of work and direct contact with the child. It is particularly appropriate 

with younger, less able or less confident children. A discussion should be accompanied by the 

appropriate marking code symbol in the child’s book. 

    2.  Learning intention and success criteria  
• In R, Y1 and 2 learning intentions will be used. These will be shared with 

the children.  

• In R, Y1 and 2 the success criteria will be on the board where appropriate 

and is to be referred to during learning time for Maths and English.  In 

other subject areas, staff will use their professional judgement to whether 

they need the success criteria to help their pupils and themselves assess 

the lesson effectively.   

• In Years 3-6 learning intention and success criteria will be shared with the 

children. In some lessons success criteria will be co-constructed by the 

children with the teacher. Teachers will assess the children against the 

success criteria to assess whether the children have achieved the learning 

intention. 

 

  

      3. Peer Marking   
From KS1, children are encouraged to support each other and feedback on 

learning and achievement. Children should be given the opportunity to act as 

response partners and pair mark work. (see appendix 2) 

  

4.  Quality Feedback Comments   
When marking, staff may see a piece of work that requires clarification or is a 

good opportunity to extend that child’s learning. The emphasis when marking 

should be on both success and areas for development against the learning 

intention and success criteria. 'Correct' work is marked in red and areas for 

development are indicated, with a corresponding written prompt. (EYFS feedback 

will be verbal feed back.) A focussed comment should help the child in “closing 

the gap” between what they have achieved and what they could have achieved.   

Useful “Closing the Gap” comments are:   

  



- A reminder prompt – e.g. “What else could you say here?”   

  

- A scaffolded prompt- e.g. “What was the dog’s tail doing?”, “The dog was 

angry so he…”, “Describe the expression on the dog’s face”.   

  

- An example prompt – e.g. “Choose one of these or your own: He ran around in 

circles looking for the rabbit / The dog couldn’t believe his eyes”   

   

Time is then given for the child to respond to the written prompt, thus enabling 

them to ‘close/ bridge the gap’ and improve their work further.    

  

 

    
Marking  

Marking needs to strike the balance between being useful for the children and manageable for the 

teacher.  

There is plenty of research on the internet and anecdotal experiences which seem to indicate that 

marking loses effectiveness when: 

a) Children are not involved enough prior to marking in the editing of their work 

b) Not enough time is given in class to edit work and then on feedback 

c) Marking codes are too detailed and too much time is spent cross referencing / analysing 

codes to the detriment of actual correction time 

 

Good practice with editing and marking 

1) Children are be given time during the session to check their work against the success criteria 

/ expectations.   The teacher could facilitate this on an individual level, or as a class, i.e. 

‘Everyone check names have capitals etc.’ 

2) Children should be encouraged to read aloud their work in various ways to ensure it make 

sense and to correct (in green pen) if necessary.   

3) Peer feedback (including discussion) is encouraged.  

4) Opportunities for children to be upskilled in how to notice mistakes. Regular editing of 

deliberate mistakes - discrete sessions where teacher has texts are written incorrectly and 

children have to ‘spot the mistakes.’ Children can volunteer their work which the class can 

correct/ improve together. 

5)   Balance between the weighting of marking – a combination of :  

* ‘Flick and tick’ (acknowledgement and encouragement of work      

         which will not benefit from specific feedback)  

*    Peer or self-assessment against success criteria  



*    Formative/ diagnostic feedback made by the teacher 

In our review, staff agreed this formula is most relevant when marking children’s writing 

tasks 

8) If L.I. has been met – there will be an acknowledgement mark.   

 

9)  Feedback does not need to be presented as a question – it can be simple 

   e.g.  ‘ambitious vocabulary needed’ 

10) Praise will be given for good work either written or verbally.   

11) Incorrect spellings in Literacy are collected cumulatively and time given to practise.  Misspelt 

key words in other subjects are identified.   

Live marking can be:  

12) Verbal feedback within a lesson whilst the child is working 

13) Within the lesson with red pen 

Purposes of marking should be to praise and encourage children in their work and to inform them of 

their next steps. It should be simple and workable. 

SEND 

For pupils with Dyslexic tendencies, it can be helpful to focus on one element at a time when editing, 

e.g. Capital letters, or spelling.  For pupils who struggle to identify incorrect spelling, the use of 

technology and speech to text can help the pupils to see the correct spelling.  Reading backwards 

from the end to the beginning, supports the identification of spelling errors when meaning is 

removed from the editing process. 

Early Years Foundation Stage  

Children in the Foundation Stage will receive continuous feedback and next steps in the form of:  

• Verbal comments that recognise achievements  

• Written comments will be used in the children’s books/folders, where appropriate.  

• Teachers and adults in EYFS focus on giving verbal feedback to the children, but may write a 

comment with the child.  

  

Equal Opportunities:  

The governors and staff are committed to providing the full range of opportunities for all 

pupils, regardless of gender, disability, ethnicity, social, cultural or religious background. All 

pupils have access to the curriculum, and the right to a learning environment, which dispels 

ignorance, prejudice or stereotyping.  

  

Specific Guidance  

The appendices in this policy are provided to prompt and guide teachers, support staff and 

trainee teachers when marking books. The Marking Codes should be used across the 

school. Further appendices give information on the types of comments that should be used  

as well as guidance on effective whole class feedback and the use of learning intentions.  



  

 

 

 

Appendix 1 

Marking codes 

CL  Capital letter 

√ Good  

√√ Very good – hit a success criteria or has done something 

very impressive 

∕ New sentence needed 

∕∕  New paragraph needed 

Sp Spelling (can put in first 2/3 letters if needed)    

~ This doesn’t make sense 

? This does not make sense (whole sentence)  

˄  Something missing 

(    ) This is not needed 

O                 Punctuation needed 

VF                 verbal feedback given 

Improvement pointers 

Write short comments and ask questions – for which you always  expect an answer You may end a 

piece of work with what went well and tips for improvements but  sometimes the 

children could be asked to fill this in prior to  marking by the teacher 

 



Appendix 2 

 

Learning intentions, activities and success criteria: definitions  

Learning intentions or objectives  ...outline what the children are going to learn.   

Success criteria demonstrate how pupils can meet the learning intention  

• Learning intentions (or objectives) outline what pupils are going to learn   

• Success criteria demonstrate how pupils can meet the learning intention   

• Learning activities are what pupils actually do to meet the learning intention  

Learning Intentions 

Learning Intentions are written in child-friendly language. They should be shared with pupils at the 

beginning of a lesson.  

The learning intention should refer to the knowledge or skill that the children will learn by the end 

of the lesson  eg“ To know……..” or  “To be able  to…………………” 

Success criteria  

Success criteria suggest ways to achieve a learning intention. They are like a recipe of ingredients 

which, when put together, will meet the learning intention.   

Success criteria should be generic for all pupils with access to the same learning intention. Pupils 

could be involved in the writing of success criteria, to give them ownership.   

The difference between learning intentions and learning activities  

The learning intention is what children will learn rather than what they will do.   

Sometimes the teacher makes the learning intention explicit before the activity or unit. 

Sometimes the learning intention is drawn out later.  

Learning intentions and success criteria in action  

Examples of learning objectives and success criteria.  

Reception (numeracy): farm animals  

Learning intention: to know how to count a set of objects reliably  

Success criteria:  

• Count one by one   

• Move each animal as you count it   

• Put the animals in a line to check accuracy  



Year 2 (literacy): making jelly  

Learning intention: To know how to write instructions  

Success criteria  

• Write everything in the correct order  

• Use bullet points, numbers  

• Use a verb to start each sentence  

• Use a given scaffold sheet in the process  

Year 5 (literacy): The Jungle Book  

Learning intention: to know how to write complex sentences  

Success criteria:  

• Use appropriate conjunctions  

• Include main and subordinate clauses   

• Vary the position of the sub-clause for effect  

  

  

  

 

 

 

 

 

 

 

 

 

 

 

 



Appendix 3 

 

 

 

 

 

Whole Class Feedback 

LI: 

 

 

What Went Well: 

 

 

 

 

Next Time: 

 

 

 

 

 

Special Mention: 

 

 

 

 

Common Misconceptions: 

 

 

 

 

Interventions: 

 

 

 

 

 



Appendix 4 for parents 

 

 

Feedback Policy Overview 
What you will see: 

• Learning intention  

• Specific spelling and punctuation errors picked up 

• Opportunities for children to mark their own work and pupil self-assessment 

• Praise given through merit points and comments 

• VF- verbal feedback given 

• Ticks used to show that answers are correct 

What you might see: 

• Improvements made by the pupil in green.  

• Questions by the teacher or the pupil that will help their learning 

• Work that has been peer marked 

• Spellings x 3 for children to practise 

• Opportunities for children to respond to the teacher’s questions 

What you will not see 

• Long comments by the teacher 

• Lots of red pen over children’s writing 

• Every single spelling and punctuation error picked up 

• All errors and misconceptions addressed in books as this will be addressed in 
whole class feedback or group feedback. 

 

 

 

 


